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n January 11, 2018, the day that our president 

uttered his reprehensible comments about Haiti 

and Africa, I received an email from an 

investigative reporter affiliated with Campus Reform.  

Campus Reform is a conservative website under the 

direction of the Leadership Institute, a non-profit founded 

in 1979 to teach “conservatives of all ages how to succeed 

in politics, government, and the media.”1 Campus Reform 

has daily reports on what its authors claim to be incidents 

of liberal bias, political indoctrination, and restrictions on 

free speech in American college classrooms.2  I was their 

new target. The reporter asked me to answer several 

questions about my upcoming course, “Education in the 

Age of Trump.”  In his email, the reporter asked me if my 

course might “alienate students who may have supported 

the current U.S. President.” The reporter than asked me to 

expand on my personal views “on bias in academia” and 

whether I thought that “educators have a responsibility to 

exclude personal political opinions from the classroom” or 

whether “academia has a responsibility to oppose Trump 

and the social trends that led to his victory in 2016?”3  

As an individual who has shifted between my rural, 

conservative Pennsylvania hometown and my adopted, 

urban New York City residence, initially I wanted to 

respond. I thought that the questions that the reporter had 

posed were important ones to discuss and deliberate the 

various challenges teaching under our nation’s current 

political climate. However, about an hour after he sent me 

his initial email, the reporter had already posted his article 

without my input.4  

As I read the article I was filled with several emotions. 

I felt angry that I honestly thought that this investigative 

reporter actually wanted to know what I thought about my 

course and pedagogy. Even though I have privileges that 

most bourgeois white women enjoy, I felt anxious that this 

article might jeopardize my job or cause harm to my 

family, particularly my young children. And I was furious 

that I lived in a country that felt more like the fascist Italy 

that my grandparents and mother had left than the 

democratic nation that I, as a first generation American, 

felt so fortunate to be part of. At the same time, I felt 

cheated that I had not had the opportunity to answer the 

questions that the reporter raised.  

Through a careful examination of the reflections that 

my students wrote and the discussions that we had in 

class, this article addresses the questions that the reporter 

has posed and how my course, “Education in the Age of 

Trump,” aimed to educate educators in the Age of Trump 

so that they, too, could use our nation’s history as a way to 

name and address injustice.   The course focused on the 

history of racism and white supremacy to push students, 

most of whom were white and middle class, to think 

critically about the ways that white conservatives and 

liberals have promoted policies and practices to uphold 

racial inequity and injustice throughout American history. 

The second aim of my course required us to think about 

how we might incorporate this history, which many of us 

(including myself) never learned in our public schools, into 

our own public-school classrooms as an act of racial and 

social justice.  In other words, learning this history was 

step one; step two was the implementation of what we had 

learned in this course into our own classrooms.  I wanted 

to teach this course to give students an opportunity to 

explore the history of racism and white supremacy that 

was visibly on display during and after the 2016 

presidential campaign so that they, a group comprised 

primarily of white educators, could explore this history with 

their own students.  This history is rarely, if ever covered 

in schools, because most white educators do not know it.  I 

wanted to change that.   

I wanted to teach this course to 
give students an opportunity to 

explore the history of racism and 
white supremacy that was visibly 

on display during and after the 
2016 presidential campaign so that 

they, a group comprised primarily 
of white educators, could explore 

this history with their own 
students. 

The Origins of the Course: Trump 101 

and Trump 2.0  

 “Education in the Age of Trump” was based on and 

inspired by the Trump 2.0 crowd-sourced syllabus that 

historians N.D.B. Connolly and Keisha N. Blain put together 

and published on the Public Books website.5 These scholars 

called their syllabus the Trump 2.0 syllabus because it was 

assembled in reaction to the Trump 101 syllabus that the 

Chronicle of Education had published a few weeks earlier.6 

Many scholars, including Connolly and Blain, felt that the 

Trump 101 syllabus failed in its attempt to explain the 

roots of Trumpism, the fractures in America, and the future 

of politics. The Trump 101 syllabus’s failures stemmed 

from the fact that none of the recommended readings on 

the Trump 101 syllabus analyzed the contemporary racial 

and gender inequalities that the Trump campaign 

exploited. The Trump 101 syllabus did not include any 

works by scholars of color, LGBTQ intellectuals, or scholars 

from other marginalized groups. The scholars who opposed 

the Trump 101 syllabus wrote a letter to The Chronicle of 

Higher Education which asserted that “by erasing the 

history of non-white scholarship, non-white political 

commentary on Trump, and its own history as a form 

meant for teaching, the ‘Trump 101’ syllabus failed to 

contextualize Donald Trump’s rising political influence and 

becomes instead an extension of the racism that has come 

to define much about Trump’s presidential campaign.”7 

As a historian of race, inequality, and education, I 

followed the debate on the Trump 101 syllabus and the 

subsequent publication of the Trump 2.0 syllabus with 

great interest. After the election, I decided to use the 

Trump 2.0 syllabus to educate myself on the roots of 

Trumpism, which the syllabus defined as, “personal and 

political gain marred by intolerance, derived from wealth, 

and rooted in the history of segregation, sexism, and 

exploitation.” 8 The syllabus contained many books that I 

had already read, but it also contained many other books 
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that I hoped might push my thinking about the structural 

and historical roots of Trumpism in this country and around 

the globe. I wanted to learn, but I also wanted to support 

the practitioners and researchers that I taught and worked 

with at Teachers College.  

The 2016 election ushered in a wave of anxiety and 

stress among teachers and students. 9   I listened and 

watched as conversations emerged among my personal 

networks of educators who were deeply concerned about 

the welfare of their students. I heard stories about 

students who were worried about their safety in this 

democracy.  Black and brown students worried that they or 

their families might be deported. 10  Jewish and Black 

students were terrified when swastikas and racist epithets 

appeared on their school buildings and churches. 11 

Administrators, teachers, and families felt paralyzed in 

their attempts to safeguard their children from xenophobic, 

misogynist, racist, and homophobic words and deeds in 

their communities and schools. My students at Teachers 

College, who were student teaching in New York City public 

schools after the 2016 election, struggled with many of 

these same questions and challenges. I wanted to find a 

way to support them.   

In April of 2017, I asked my colleagues 

if it would be possible to create a course 

which I called “Education in the Age of 

Trump,” based on Connolly and Blain’s 

Trump 2.0 syllabus. They agreed. I 

submitted a draft of the syllabus to the 

curriculum committee, which reviews and 

approves new courses at Teachers College. 

In the summer of 2017, I learned that the 

committee had approved my class to run in 

the fall of 2017. I culled through the Trump 

2.0 syllabus over the summer, again, and 

pulled the readings that I thought were 

most appropriate for the students I teach at 

Teachers College—students who want to 

become teachers, policymakers, and 

researchers.  As I planned the course, I 

tried to be mindful that much of this history 

was new for my students, who were mostly 

upper and middle class white students.  I 

had to balance my desires to support them 

as we explored this material together and push them to 

articulate the possibilities and fears of engaging with this 

material in their own classrooms.  While this tension 

existed in many of the courses that I taught previously, 

this tension seemed stronger given the heightened level of 

surveillance of teachers who engaged in pedagogy for 

radical social justice in this current political climate.    

Course Overview and Structure 

The course largely followed the themes and included 

many of the readings in the Trump 2.0 syllabus, but it also 

deviated it from it in some ways. The Trump 2.0 syllabus 

was designed for historians and social scientists, and thus, 

I had to sift through the works on the syllabus to think 

about which works were and were not appropriate for 

educational practitioners. Historians are not secondary 

school teachers.  I had to replace many of the historical 

works with works that were better suited to the kinds of 

questions that my students, who were training to become 

secondary school teachers, might have and the kinds of 

situations that they might face. My students at Teachers 

College were not working in archives; they were working in 

public middle and high schools. The readings had to reflect 

this difference.  

Like most of the courses that I teach at Teachers 

College, “Education in the Age of Trump” was a seminar-

style class organized around a weekly set of thematically-

based readings. The class was capped at 15 students to 

allow for robust and deep discussion of the readings and 

the application of these readings to their own teaching and 

research practice. I had 15 students in my course—12 

female and 3 male students; 12 white and 3 students of 

color.  Fourteen of the 15 students in my course were 

training to become middle and high school social studies 

teachers. Most of these students were student teaching in 

high-needs, low-income public schools in New York City 

and taking coursework to earn a Master’s degree in social 

studies education.  Most of the students attended selective 

four-year colleges before attending Teachers College, a 

school of education, affiliated with Columbia University.  

Each week, I sent an email to my students that provided a 

detailed overview of the readings, why I selected the 

pieces, and what I hoped to get out of them. These emails 

included a list of questions to generate discussions. While 

these questions were not prescriptive, I thought it was 

important for students to understand why I picked the 

readings that I did and what I planned to discuss in class 

so that they can come prepared and ready to discuss these 

ideas in class.  

At the same time, I wanted to give them voice and 

agency in my classroom, to discuss the ideas in the 

readings that resonated with them as scholars and 

teachers. In most of my courses, I usually asked students 

to write 1 – 2-page reflections every other week on the 

readings so that I had a better sense of what they were 

learning and thinking about. In this course, I required my 
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students to participate in in-person or virtual reading group 

meetings on a weekly basis.  The reading groups included 

3 – 4 individuals assigned randomly at the beginning of the 

semester.  I verified that these random assignments had 

an even distribution of racial and gender categories.  Even 

though I only had three students of color and three men in 

the class, the students of color and men were distributed 

evenly across these groups.  The reading groups met for at 

least one hour a week outside of class.  The students 

recorded these reading group meetings and submitted the 

recordings to me along with a 1 – 2-page reflection on 

what they had discussed in their meetings. Each student 

took turns writing these reflection papers. The recordings 

and reflections were due 24 hours before the class began 

so that I had time to read each one before class. The 

syllabus explicitly stated these procedures.  

I structured the course this way for several reasons. 

First, I knew that the course reading load was heavier than 

most courses at the college. I wanted to give my students 

an incentive to do the readings in a timely manner. 

Second, I knew that the content made us all vulnerable; 

talking about racism, misogyny, homophobia, and 

xenophobia is difficult. Most of the students in my fall 

course were upper and upper-middle class white students, 

who despite their progressive political views, had grown up 

primarily in wealthy white suburban communities with 

limited racial, ethnic, and social economic diversity. The 

course materials forced them to take seriously the 

individuals who supported Trump and to confront their own 

biases about these issues. The reading groups gave 

students the space, time, and intimacy to work through 

these biases in a more honest and deeper way compared 

to a full class discussion. The reading reflections included 

insights about these conversations so that I understood 

where they were with the material and where I could push 

them in class.  

Discussing “Trumpism” in the Ivory 

Tower 

The first two weeks of the course focused on the 

antecedents of Trumpism in the recent past—the ways in 

which the 2008 and 2012 election set the stage for the 

2016 campaign. The films and readings in these two weeks 

forced many of us to examine our own political blinders, to 

contend with what we did not see or know about the 

conservative side of American politics, and how we might 

be able to learn more about these perspectives. 12  The 

conversations in the classroom centered around the rise of 

the Tea Party in the United States and how in many ways 

this movement set the stage for the 2016 campaign.13 In 

our discussions, we paid careful attention to the role that 

women, from Sarah Palin to stay-at-home suburban 

mothers, played in the Tea Party movement, and how in 

many ways, these same white women played a decisive 

role in the 2016 election.14 We used the sources in these 

two weeks to interrogate how our own positions and biases 

due to our racial, social, and geographical positions often 

promoted a narrow view of the political and social contours 

of this country and why we needed to do more to push 

ourselves out of our comfort zones and learn from those 

with different political and social worldviews.  

This was not always easy or comfortable. For example, 

one week we discussed comments from youth in one of my 

research sites about the resurgence of Confederate flags in 

their schools and communities following the 2016 election.  

One of my white middle class students asked me where the 

school was located.  I told him Pennsylvania.  He, along 

with several other people in the classroom, seemed 

somewhat shocked to learn that Confederate flags existed 

north of the Mason-Dixon Line.  Like many white students 

in the classroom, he assumed that these objects 

proliferated in the South but not the North.  As someone 

who has repeatedly seen Confederate flags and symbols 

throughout the North, I was somewhat taken back with his 

ideas and encouraged him and the others like him to get 

out in the world a bit more.  In my course evaluations, my 

students remembered this moment as a contentious point 

in the semester.  It was.  I was frustrated that they 

thought these objects only appeared in the South—that 

racism was a Southern problem that they, as Northern-

educated bourgeois white students, did not engage in.  

They were frustrated that I called them out on what they 

did not see.  

Weeks 3 and 4 examined the widespread denial of 

racism and white supremacy in America and the ways that 

American capitalism sustains and promotes both of these 

ideals. The readings from week 3 provided us with the 

language to describe and examine how white power has 

been and still is amplified by and built on the denial of 

racism in this country. These readings also illuminated a 

shift from an overt to a more nuanced, covert form of 

racism. As the scholars that we read during these weeks 

suggest, this new form of racism relies on coded language 

to advance racism while it simultaneously downplays 

institutional and structural racism in American society.15  

The students in my class, most 
of whom were white upper- and 

middle-class students from 
metropolitan areas, asserted that 

explicit discussions of race and 
racism were largely absent from 

their own educations and were 
often overlooked in the classrooms 
where they were student teaching. 

The students in my class, most of whom were white 

upper- and middle-class students from metropolitan areas, 

asserted that explicit discussions of race and racism were 

largely absent from their own educations and were often 

overlooked in the classrooms where they were student 

teaching. The three students of color, one of whom was an 

international student, echoed this assertion.  For these 

students, it was at home, not at school where incidents of 

racism were discussed. In one of the reading responses, 

students noted that they had been raised in a “colorblind 

society” where the promise of the first black president 

seemed to overshadow conversations about structural 
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racism in the nation. While they did not support this 

colorblind orientation, this group asserted that people often 

downplay the effects of structural and institutional racism 

because they firmly believe in the idea that everyone in 

America can “pull themselves up by their bootstraps.” As 

one student suggested, white people rarely talk about 

racism because denying its existence upholds white 

privilege, power, and supremacy. Another group noted that 

in the rare cases where students are exposed to 

conversations about race, these conversations are often 

presented in discrete and sanitized formats, such as the 

decision by Rosa Parks to stay seated in the white section 

of the bus or Martin Luther King, Jr.’s I Have a Dream 

speech. Students asserted that they never learned the long 

arc of the civil rights movement or the more radical ideas 

that civil rights leaders held.  

The students in my class articulated their commitment 

to discuss race and racism in their own classrooms, but 

they also recognized that schools silence and promote 

conversations about racial injustice and inequity in 

America. 16 Even though they did not necessarily support 

silence, they understood that they might be teaching in 

communities where anti-racist, anti-bias education might 

be an affront to those who believe that they have the most 

to lose from these conversations: privileged white youth 

and their families. In our classroom, we tried to tease out 

how they might be able to integrate conversations about 

race and racism into their classrooms and handle the 

backlash that they might receive from white youth, 

families, and perhaps, even other educators.  One of the 

students of color suggested that teachers leverage the 

language of intersectionality to bring more nuance to the 

conversations about race in our classrooms. Another 

student, who grew up in a predominately white working-

class town 60 miles north of New York City, urged us to 

consider the idea of stressing the commonalities between 

poor whites and poor people of color.  Both of these 

students relied on their own experiences to push us to 

think more deeply about what we could do in our own 

classrooms to teach about racism, inequality, and poverty 

despite the opposition we might face.  

Week 4, then, connected the language of white power 

and colorblind racism to capitalism and racialized political 

discourse.17 These readings forced us to acknowledge and 

reckon with the ways that slavery and Black labor were 

tied to the accumulation of white capital in the Early 

Republic. In our discussions, we noted how this connection 

between blackness and white capital has been promoted 

and sustained today through mass incarceration and the 

school to prison pipeline. We also examined how the 2016 

campaign rhetoric exemplified Lopez’s notion of dogwhistle 

politics. According to Lopez, dogwhistle politics refers to 

individuals who use racially coded language that 

simultaneously promotes and denies racist views. 18 Even 

though we recognized the long history of dogwhistle 

politics in American history, in our 

discussions, we also highlighted the 

ways that social media, such as 

Facebook and Twitter, make the 

proliferation of dogwhistle politics 

more powerful, prevalent, and public 

than in the past. For example, when 

Hurricane Maria hit Puerto Rico, the 

president tweeted that Puerto Ricans 

“want everything done for them.” 19 

Even though Puerto Ricans are U.S. 

citizens and are entitled federal 

support, this message promotes the 

racist idea that Latinx individuals, 

whether in the U.S. or abroad, are 

dependent on U.S. support because 

they lack the capacity to help 

themselves. Students argued that they 

could use their classrooms to combat 

these messages in society by both 

pointing out the ways that the 

founding of this country solidified the 

connection between blackness and capitalism and that the 

expansion of our empire to places like Puerto Rico 

perpetuated these ideals.  

The next few weeks built on these ideas through the 

history of xenophobia and security in the United States. In 

these weeks, we examined the historical roots of 

Islamophobia around the globe and its effects on children 

in the United States.20 We also analyzed the historical roots 

of border control and xenophobia against Latinx 

individuals.21 Even though no one resisted these ideas, the 

fact that many of these challenges can be traced to the 

19th and early 20th centuries shocked many of my students. 

Most of my students had never heard about the Bracero 

Program or Operation Wetback, and now that they had 

exposure to these events, they actively sought ways to 

incorporate these topics into their own classrooms. These 

readings also reinforced and advanced the concerns that 

many of them already had about police surveillance and 

ICE raids in black and brown communities. The texts 

pushed us to consider how the United States has been 

engaged in a process of “othering” as a way to promote 

Islamophobia and xenophobia, and in turn, white power 

and supremacy. These readings and our class discussions 
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pushed us to identify times in American history when this 

process of othering occurred, such as Japanese internment 

during World War II, the Red and Lavender Scare in the 

1950s, and the federal surveillance of black activists during 

the 1960s. Rather than argue that these acts only occurred 

under the current administration, these readings illustrate 

the historical and structural roots of anti-immigrant 

sentiment, and in doing so, allowed us to consider the long 

history of anti-immigrant policies and practices in our 

nation’s history. Moreover, these readings helped us 

understand that the Democratic and Republican parties and 

leadership have been implicated in upholding and 

sustaining Islamophobia and xenophobia for decades, if 

not, centuries.  

In the next few weeks, we examined the intersections 

of gender, sexuality, and power as well as the ways that 

the mass incarceration state and U.S. 

housing policies affect our schools and 

youth. Dorothy Roberts’ Killing the 

Black Body allowed us to analyze how 

policies to alleviate poverty are 

generally written in way that targets 

the person in poverty rather than 

poverty itself. In our classroom 

discussions, we related this idea to the 

widely held belief in meritocracy in 

America, a belief that does not account 

for differences based on race, gender, 

or class. Many people believe that 

everyone in America is given an equal 

opportunity, which as my students 

noted in turn, promotes the idea that 

the poor are poor because they are lazy 

or incompetent. The students in my 

course, once again, viewed these widely 

held beliefs as ones both Democrats 

and Republicans uphold and searched 

for ways to address this idealized myth 

in their classrooms. The book helped them understand the 

gendered and racialized language around black 

motherhood. Roberts’s insights helped us consider, as 

educational researchers and young teachers, how we might 

become more aware of own our racialized and gendered 

biases in our interactions and conversations with low-

income Black mothers and their children in parent teacher 

conferences and in the front offices of our schools. These 

insights surfaced again when we discussed mass 

incarceration and housing evictions later in the course.22 

In addition to examining the ways that inequality 

affects women and children, we also considered how toxic 

masculinity has shaped our nation’s history and our public 

schools and how individuals have sustained and challenged 

this ideal in their communities today. 23  Students—both 

men and women—recalled their own experiences with toxic 

masculinity in their own schools. Most of my students 

asserted that toxic masculinity was tolerated, sometimes 

even promoted, in the schools that they attended. Having 

the language to describe what they had experienced and 

witnessed in their own learning gave them the opportunity 

to voice their concerns about toxic masculinity in the 

schools that they attended as well as the schools where 

they were student teaching. Educators, they asserted, had 

a responsibility to name and address toxic masculinity in 

their classrooms and schools as way of promoting equity, 

kindness, and humanity in their classrooms and schools.  

While some of my students noted that they are still 

struggling with how to name and address toxic masculinity 

in their classrooms, one of the reading groups created a 

curriculum called, Chuck the Patriarchy, which centered on 

ways to deal with toxic masculinity in their classrooms. 

First, the students noted that it is important to recognize 

how masculinity in its various forms affects both content 

and classroom culture. My students noted that most of 

their curriculum and textbooks prioritize the history of 

wars, presidents, and generally aggressive white men.  

These stories and histories, as they said, are “rooted in the 

notion of assumed importance, an arrogant attitude that 

we see as akin to masculine notions of 

assumed dominance.”  They wanted to 

destabilize this.  In this piece, they 

argued, that in order to deconstruct 

toxic masculinity, they, as teachers, 

must assess the content that they 

choose to highlight (uplifting previously 

ignored voices), how they frame 

traditional content, and draw important 

connections to that content and 

student’s current environment. This, 

they noted, inevitably means facing 

complex social studies issues that can be 

difficult to unpack for secondary 

students in a social studies classroom, 

such as intersectional representation, 

coded language, and unpacking 

sentiment and facts.  

They noted that addressing and 

ending toxic masculinity requires that 

teachers name, and in many cases 

change, the various power hierarchies that exist in and out 

of the class. Even though they had diverse student 

teaching experiences and opportunities, they noted that 

teachers routinely perpetuate toxic masculinity by 

prioritizing facts over sentiment or “hard evidence” over 

“soft sentiment.”  This not only promotes a masculine way 

of thinking, but as they noted, it also limits how a student 

interprets information.  They argued that “soft sentiment” 

and expressing emotionality are commonly deemed more 

feminine practices but being able to incorporate feelings 

and values into discussions of current events and other 

social studies topics is important for holistic understanding. 

They felt that the course, Education in the Age of Trump, 

forced them to reexamine “our own values and 

understanding of history.”  They continued:  

The facts we have learned about nondominant 

histories have contributed to how we feel about our 

history and current state. Being able to reflect on this 

learning has been an inherent part of our learning in 

this class, and something we find important in 

dismantling dominating hierarchies that currently 

thrive in schools, content and culture. 
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In order to begin dismantling the norms of toxic 

masculinity that have run especially rampant in the post-

Trump era, my students believed that they had an 

obligation to start this process of naming and ending toxic 

masculinity in their classrooms through their curriculum 

and pedagogy.    

As someone who grew up in a rural part of America, it 

was very important to me to include a discussion of rural 

issues on the syllabus.  We used Amy Goldstein’s Janesville 

to frame our discussion of rural America around the ideas 

of gender, labor, and toxic masculinity that we had just 

examined in urban spaces.  For many of my students, this 

was the first time that they had ever considered the plight 

of rural or at least non-urban America in their coursework.  

As they said, understanding the challenges in a place like 

Janesville, Wisconsin or Buckhannon, West Virginia, helped 

them develop empathy and compassion for individuals who 

might have different political and cultural outlooks in this 

nation.24  They did not understand the economic hardship 

and deep poverty in these places because they had never 

studied them.   

In her final reflection paper, a Latino woman who grew 

up in a small city in Pennsylvania noted that this course 

was the first time she had ever discussed rural America in 

the classroom.  Before this course, she said that she had 

always associated the challenges of poverty, racism, and 

inequality with urban America.  Reading Janesville and 

discussing the rise in poverty, people of color, and 

inequality in the rural America forced her to reckon with 

the ways that these challenges affect urban and rural 

Americans.  The book and our discussion of it, she argued, 

gave her the chance “to expand not only my knowledge 

but also my way of thinking.”   This book and our 

conversations of progressive politics in rural West Virginia 

challenged her “to think about the differences in place, 

perspective and background that educators and others 

working in schools bring to the table, and how important it 

is to ensure we always make space for everyone’s truths, 

not just our own.”  In other words, the course gave her 

content knowledge that she did not have, but perhaps 

more importantly, it pushed her to be open to differences 

that, as she suggested, she had not encountered or 

experienced in her own life.   

In the remaining weeks in the course, we discussed 

LGBTQ rights and religion in schools. 25  I paired these 

themes together because often times the religious right 

uses sexuality to advance their agenda to push religious 

ideas and theories into our public schools.  In these weeks, 

we examined the ways in which homophobic incidents have 

been on the rise under the Trump administration and how 

these hateful acts have spilled into our schools.  My 

students shared emotional stories of their own experiences 

as queer youth and the effects that the election has had on 

queer youth today.  We then moved to evangelical 

Christianity, which once again, many of my students said 

that they had never studied in school before.  Taking 

seriously the viewpoints of evangelical Christians helped us 

articulate our own ideas in a deeper way.  As one of my 

students said, I have to think about what others think so 

that I can understand and express my ideas in relationship 

to what I might disagree with.  This course gave students 

the opportunity to deliberate and dialogue about their own 

beliefs so that they could more effectively advocate for 

social justice and change in their schools and lives.  

Reflecting and Renaming the Course 

In our last class, I asked my students to reflect on the 

course title, to consider if the course title actually described 

what we accomplished over the semester. I told them that 

I had my own concerns that the course title centered the 

challenges in our schools on one person and that this title 

promoted the idea that if this person was not our 

president, then these challenges might disappear. As a 

historian of race and inequality, I knew that was not true. 

Many of my students argued that they had signed up for 

the course because of the title, but that in fact, what we 

had discussed over the course of the semester centered 

around the ideas of racialized discourse, toxic masculinity, 

and American capitalism. In our discussion, they reasoned 

that the course was less about Trump and more about the 

role that white supremacy and power has played and 

continues to play in American history and society. The 

course, they argued, pushed them to be more aware of 

their own biases and to be more cognizant of their ability 

to use American history to address injustice in their 

classrooms and schools. It also helped us understand and 

acknowledge our own political blinders and to think about 

ideas and perspectives from multiple vantage points.  

One student noted that she thought that the course 

title might be off-putting to students who supported the 

president and his political ideas—that often times the 

course focused on what many of them already believed to 

be true. She urged me to change the course name to 

attract conservative students to the course so that she and 

others could learn from their perspectives and ideas. In 

response to her ideas, I said that I am fine with individuals 

having different perspectives politically, that I had actually 

been raised in a household with two parents who had 

different political views from me. The problem is that I am 

not fine with individuals who use politics to justify 

Trumpism. In this class and my other classes, I do not 

tolerate any form of racism, misogyny, xenophobia, and 

homophobia in my classrooms. I explicitly state these 

standards on all of my syllabi.    

I struggled with this feedback, but ultimately decided 

to change the course title from Education in the Age of 

Trump to Education in a Polarized and Unequal Society. On 

the one hand, I truly believed that the 2016 election had 

unleashed something in our schools that I had never 

witnessed, at least on this scale, in my lifetime. I told my 

students that we needed to acknowledge that education in 

the age of Trump was markedly different than education in 

the age of Obama, Bush, or Clinton, the presidents that 

had governed this nation during their lifetime. At the same 

time, it was not that different. If the reporter who emailed 

me about my course had read my syllabus or come to my 

class, he might have realized that we discussed the ways 

that Trumpism has existed since the founding of this 

country. I chose to teach this course, not to alienate or 

indoctrinate my students as the reporter suggested, but 

rather to equip them with the knowledge to teach about 
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Trumpism’s myriad forms in our nation’s history so that 

they when they have their own classrooms in a few 

months, they, too, can teach their students about the long 

history of Trumpism in this nation.  For I firmly believe that 

one of the most effective ways to end these injustices is to 

educate our future teachers about the history of racism 

and white supremacy, so that they in turn, can explore this 

history with the youth in their classrooms and equip them 

with the knowledge to fight for social justice and racial 

equity in their own lives.   
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Education in the Age of Trump Syllabus 

by Erika Kitzmiller 

 

Week 1: Course Introduction  

PBS Frontline: Divided States of America (Part 1 in class, watch Part 2 this week) 

http://www.pbs.org/wgbh/frontline/film/divided-states-of-america/ 

 

Week 2: Antecedents  

Sean Wilentz, The Age of Reagan: A History, 1974 – 2008 (New York: HarperCollins, 2008), Chapter 5, The New 

Morning 

Christopher S. Parker and Matt A. Barreto, Change They Can’t Believe In: The Tea Party and Reactionary 

 Politics in America (Princeton: Princeton University Press, 2013), Introduction and Chapter 1 

Melissa Deckman, Tea Party Women: Mama Grizzlies, Grassroots Leaders, and the Changing Face of the American Right 

(New York: New York University Press, 2016), Introduction 

 

Week 3: White Power and Plausible Deniability  

Eduardo Bonilla-Silva, White Supremacy and Racism in the Post-Civil Rights Era (Boulder: Lynne Rienner, 2001), 

Chapter 4, “The New Racism: The Post-Civil Rights Racial Structure in the United States,” Chapter 5, “Color-Blind 

Racism: Toward an Analysis of White Racial Ideology.” 

Nolan Leon Cabrera, “Exposing whiteness in higher education: white male college students minimizing racism, claiming 

victimization, and recreating white supremacy,” Race, Ethnicity, and Education, 17:1, September 2012.  

Park Avenue: Money, Power, and the American Dream: http://www.pbs.org/independentlens/films/park-avenue/ 

 

Week 4: The Intersections of Capitalism and Racism  

Manning Marable, How Capitalism Underdeveloped Black America: Problems in Race, Political Economy, and Society 

(Boston: South End Press, 1983), Introduction. 

 Ian Haney Lopez, Dog Whistle Politics: How Coded Racial Appeals Have Reinvented Racism and Wrecked the Middle 

Class (Oxford: Oxford University Press, 2014), Introduction.    

Thomas Shapiro, Toxic Inequality (New York: Basic Books, 2016), Chapters 1 and 5.    

Ben Smith and Byron Tau, “Birtherism: Where it All Began,” Politico, April 22, 2011.  

James Baldwin, “My Dungeon Shook: Letter to My Nephew on the One Hundredth Anniversary of the Emancipation,” in 

The Fire Next Time (Dial Press, 1963).  

 

Week 5: Immigration Policies and Islamophobia  

Gallup, Islamophobia: Understanding Anti-Muslim Sentiment in the West  
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Deepa Kumar, Islamophobia and the Politics of Empire. Chicago: Haymarket Books, 2012, Chapter 8.   

Moustafa Bayoumi, How Does it Feel to Be a Problem? Being Young and Arab in America.  New York: Penguin, 2009, 

Rami. 

Amanda Holpuch, Ed Pilkington, and Jared Goyette, “Muslims in Trump’s America: Realities of Islamophobic Presidency 

Begin to Sink in,” The Guardian, November 17, 2016, https://www.theguardian.com/us-

news/2016/nov/17/muslim-americans-donald-trump-hate-crimes-surveillance 

Kat Chow, “American Muslims Respond to Islamophobia By Running For Office,” NPR, February  23, 2017, 

http://www.npr.org/2017/02/23/516787802/in-response-to-rising-violence-muslims-run-for-office 

 

Week 6: Illusions of National Security and On Mexicans and Mexican Americans  

Kelly Lytle Hernández, Migra!: A History of the US Border Patrol.  Berkley: University of California  

 Press, 2010., selections 

Daniel Denvir, “Obama Created a Deportation Machine.  Soon It Will Be Trump’s,” The Guardian,  

 November 21, 2016.  

Greg Grandin, “Why Trump Now? It’s the Empire, Stupid,” The Nation, June 9, 2016. 

Wisconsin Students Rally to Support Sanctuary Schools, The Circus,  

 https://www.youtube.com/watch?v=mMBLkNZ62Uw 

 

Week 7: Misogyny, Sexism, and Shaming the Female Body  

Dorothy Roberts, Killing the Black Body (New York: Vintage, 1998), Chapters 4 and 5 

Nina Martin and Renee Montagne, “Nothing Protects Black Women from Dying in Pregnancy and  

 Childbirth,” https://www.propublica.org/article/nothing-protects-black-women-from- dying-in-pregnancy-and-

childbirth 

Maya Salam, “For Serena Williams, Childbirth was a Harrowing Ordeal.  She is Not Alone,”  

 https://www.nytimes.com/2018/01/11/sports/tennis/serena-williams-baby-vogue.html 

 

Week 8: Racial Double Standards under Mass Incarceration  

Danielle Allen, Cuz: The Life and Times of Michael A.  (New York: Liveright Publishing, 2017). 

Fresh Air Interview with Danielle Allen, https://www.npr.org/2017/09/20/552318248/cuz-examines-the-tragic-life-and-

death-of-a-young-black-man-in-la 

OR 

Elizabeth Kai Hinton, From the War on Poverty to the War on Crime: The Making of Mass Incarceration in America 

(Cambridge: Harvard University Press, 2016).  

Matt Ford, “Donald Trump’s Racially Charged Advocacy of the Death Penalty,” The Atlantic Monthly, December 18, 

2015. https://www.theatlantic.com/politics/archive/2015/12/donald-trump-death-penalty/420069/ 
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Week 9: Violence, Authoritarianism, and Masculinity  

Peter Binzen, Whitetown, Chapter 2, “The Schools of Whitetown”  

Michael Kimmel, Angry White Men: American Masculinity in the End of an Era (New York: Nation,  

 2015), Introduction 

Elizabeth Flock, “A women's movement grows in 'the most Trumpian place in America'” 

http://www.pbs.org/newshour/features/trump-west-virginia/ 

Frontline, Betting on Trump: Coal, http://www.pbs.org/wgbh/frontline/article/betting-on-trump-coal/ 

Frontline, Betting on Trump: Jobs, http://www.pbs.org/wgbh/frontline/article/betting-on-trump-jobs/  

Michael Ian Black, “The Boys Are Not All Right,” New York Times, February 21, 2018,  

https://www.nytimes.com/2018/02/21/opinion/boys-violence-shootings-guns.html 

 

Week 10: Labor and Whiteness in America’s Heartland  

Amy Goldstein, Janesville: An American Story (New York: Simon and Schuster, 2017).  

 

Week 11: Racism and Real Estate  

Matthew Desmond, Evicted: Poverty and Profit in the American City (New York: Crown, 2016) 

Michael Fletcher, “A Shattered Foundation,” Washington Post, January 24, 2015, 

http://www.washingtonpost.com/sf/investigative/2015/01/24/the-american-dream-shatters-in-prince-georges-

county/?utm_term=.c57e4681f10d 

Matthew Desmond, “How Homeownership Became the Engine of American Inequality,” The New York Times, May 9, 

2017, https://www.nytimes.com/2017/05/09/magazine/how-homeownership-became-the-engine-of-american-

inequality.html 

 

Week 12: Sexuality and LGBTQ Rights  

Margot Canaday, “Building a Straight State: Sexuality and Social Citizenship under the 1944 G.I. Bill,” The Journal of 

American History, vol. 90, no. 3 (Dec. 2003), 935 -957.  

Sean Cahill, Sophia Geffen, and Tim Wang, “One year in, Trump Administration amasses striking anti-LGBT record,” The 

Fenway Institute, http://fenwayhealth.org/wp-content/uploads/The-Fenway-Institute-Trump-Pence-Administration-

One-Year-Report.pdf 

Nico Lang, “Donald Trump’s Presidency is a Grave Threat to LGBT Students,” Salon, January 19, 2017, 

http://www.salon.com/2017/01/19/donald-trumps-presidency-is-a-grave-threat-to-lgbt-students-and-betsy-devos-

is-just-the-tip-of-the-iceberg/ 

 

Week 13: God, Family, Country  

Randall Balmer, Thy Kingdom Come: An Evangelical’s Lament (New York: Basic Books, 2006), Chapter 1 

Matthew Sitman, “Against Moral Austerity: How Religion Can Revitalize the Left,” Dissent, Sum2017.  
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Kristina Rizga, “Betsy DeVos Wants to Use America’s Schools to Build “God’s Kingdom,” Mother Jones, March/April 

2017, http://www.motherjones.com/politics/2017/01/betsy-devos-christian-schools-vouchers-charter-education-

secretary/ 

Valerie Strauss, “The big problem with what Trump just said about religion in schools,” Washington Post, June 12, 

2017, https://www.washingtonpost.com/news/answer-sheet/wp/2017/06/12/the-big-problem-with-what-trump-

just-said-about-religion-in-schools/?utm_term=.389e3ea2d491 

Laurie Goodstein, “Religious Liberals Sat Out of Politics for 40 Years.  Now They Want in the Game,” New York Times, 

June 10, 2017, https://www.nytimes.com/2017/06/10/us/politics/politics-religion-liberal-william-

barber.html?smprod=nytcore-iphone&smid=nytcore-iphone-share 

 

Week 14: History in Trump’s America: What Can Educators Do  

Kat Lonsdorf, “Teaching in the Age of Trump”, http://www.npr.org/sections/ed/2016/11/11/501604685/teaching-after-

trump 

Teaching the 2016 Election, https://www.splcenter.org/sites/default/files/splc_the_trump_effect.pdf 

Naomi Klein, “Daring to Dream in the Age of Trump,” The Nation, June 13, 2017, 

https://www.thenation.com/article/daring-to-dream-in-the-age-of-trump/ 

Naomi Klein, Full Interview, Democracy Now, 

https://www.democracynow.org/2017/6/13/full_interview_naomi_klein_on_no 
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